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Analysis of Variance Reporting  

 

School Name:  Howick Intermediate School School Number:  1318 
 
Strategic Aim: 

 

 

All students at Howick Intermediate School are able to access the New Zealand Curriculum as evidenced by progress 
and achievement in relation to the New Zealand Curriculum 

Annual Aim:  

 

 

To increase the number of students at or above the expected levels of the New Zealand Curriculum 
 

Target:  

 

 

To accelerate the learning and achievement of 61 (50%)* Year 8 males who were nearly meeting and working towards 
expectation in Reading (of which 6 students are Pasifika and 3 students  are NZ Maori) at the end of Year 7 2020 (122 
males), so that 80% of Year 8 males are meeting and/or exceeding expectations at the end of 2021 
 
 

 
Baseline Data:  

 

 

 

Analysis of the 2020 data showed that 50% (61) of the Year 7 males (2021 Year 8 cohort) were nearly meeting and 
working towards expectations in Reading. This group includes 5% (3) of the 9 Year 8 NZ Maori male students and 4 % 
(6) of the 13 Year 8 Pasifika male students. 
*This appears to be a large percentage of students. As of 2021 we have changed the levels of achievement for meeting 
expectations at the end of the Year 7 from working at level 3 to working at early level 4. Hence, of these 52 males 27 (22%)  were 
moderated as working at level 3 and hence were meeting expectations in the 2020 moderation process. We expect this number to 
be smaller in the 2022 data. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
Used end of 2020 data to identify 
the students sitting just below 
where we would expect them to be 
and put them into a priority target 
group.  

These students were placed on a 
register at the beginning of the 
year after staff looked through 
data to identify students.  

Students were closely monitored 
throughout the year and the 
teachers regularly analysed the 
data to ensure progress and 
achievement and that adaptation 
to programmes was being made. 

Barriers were identified and 
addressed with discussions 
happening at leadership meetings 
and at team level.   

Teachers identify reasons why 
students are not making 
progress/barriers and identify 
strategies that will accelerate 
progress or what other teachers 
were having success with. What 
strategies were being used to 
accelerate these students? 
 

 
A reminder that as of 2021 we 
have altered the Expected levels 
at Howick Intermediate School. 
Progress is no longer analysed by 
three sub- levels (B,P,A) but 
rather by two sub- levels - early 
and at. Due to this change we 
had a large number of students 
that we were tracking as many 
students did not make the 
expected level of learning under 
the new levels.  
 
We have therefore been tracking 
(61) Year 8 male students of 3 
are NZ Maori (1 of which has left 
HIS) and 6 are Pasifika- It is 
important to note that 5 of 
our target students have left 
HIS so at the EOY 2021 we 
are tracking 56 target 
students 
 

 
Maori: 2 NZ Maori students as 1 
has left Howick Intermediate. 
● 1 x (50%) Maori male 

students has made the 
shift from BOY 2021 to 

 
5 of our target students have left 
the school. 

 
1 of the 56 (1.8%) target 
students is working at early 
Level 3 and below 
 
5 of the 56 (8.9%) target 
students are working at Level 3 
 
22 of the 56 (39.2%) target 
students are working at early 
Level 4  
 
22 of the 56 (39.2%) target 
students are working at Level 4 
 
27 of the 56 (48.2%) are now 
meeting or exceeding 
expectations as they are working 
at level 4 or early level 5 of the 
curriculum. 
 
4 (7.1%) of the 56 target 
students have made no shift.  

These 4 target students 
have all stayed within the 
same level of learning 

 
Continue to have more focused 
integration between reading, 
writing and inquiry so students 
more engaged in their learning 
and more authentic programmes 
being delivered - will need PD for 
some teachers in planning for this 
 
Building observations of quality 
reading programmes need to be 
built into appraisal systems - 
literacy leaders need to make the 
connections to support teachers 
observing best practice 
 
Continue developing teacher 
practice to use all the reading 
assessment tools such as 
PROBE, ARB’s etc. as a formative 
assessment tool to plan for 
student’s next learning steps. 
 
Ongoing and continued 
development for teachers in 
forming evidence based OTJ’s and 
having greater moderation across 
the school 
 
Continue to purchase quality, 
engaging and appropriate leveled 
resources to support reading at all 
levels and for teachers to be 
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During the middle of the year, data 
was analysed again and strategies 
implemented to accelerate 
progress. SLT worked with lead 
teachers about having inquiry 
conversations about these 
students, with their teams, and 
analysing and responding to the 
data.   

 
Literacy curriculum leaders and 
whanau representatives led PLD 
to showcase the large number of 
reading resources, which are high 
interest and engaging.  Many of 
these resources support specific 
reading skills that need to be 
taught across the curriculum. 
 
 
Teachers have tracked the 
achievement of Maori and Pasifika 
students as a subset of the target 
group 
 
 

Links to Reading and Writing PLD 
writing  from Murray Gadd around 
‘what level 4 looks like?’evidence 
to form OTJs and moderation 

EOY 2021.It is pleasing to 
note that this male has 
made a shift from BOY 
Level 3 to EOY 2021 at 
Early Level 4. 

● 1 x (50%) Maori Male 
student is now working at 
Level 4 of the curriculum. 
He has shifted from 3B 
EOY 2020 At level 4 at 
EOY 2021.  
 
 

Pasifika:  6 Pasifika students- 
● 5  (83.3%) have made a 

shift from BOY 2021 to 
EOY 2021. Of these 5, 2 
have made an accelerated 
shift from At level 3 to At 
level 4 to meet the 
expected level. 3 of these 
students have moved 
from level 3 to early level 
4, which means they are 
nearly meeting 
expectations.  

● 1 (33.3%) has made no 
shift from BOY 2021 to 
EOY 2021. Despite the 

that they were assessed 
at the BOY of 2021. 

Despite the school’s best efforts, 
these 4 students did not engage 
fully with the online learning 
process.  
These students were showing 
progress, however lockdown 
impeded these gains as they 
require more one to one support 
to show progress. Therefore 
teachers did not receive enough 
evidence to formulate an OTJ 
that showed progress. 
 
52 (92.8%) of the 56 target 
students have made a shift from 
BOY 2021 to EOY 2021. 
 
Barriers to learning that have 
been identified as limiting 
progress: 
COVID - 19 and an extended 
lockdown affected the progress for 
some of these students who 
benefit from direct instruction and 
collaborative teaching. 
 

aware of what resources are 
available 
 
Support lead teachers in working 
with their teams to plan for a 
deliver a balanced and varied 
reading programme 
 
Classroom teachers continue to 
have ownership of the target 
students and be able to talk to 
their progress and needs through 
robust regular moderation 
sessions. 
 
 
.  
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discussions have been carried out 
during lockdown.  

Ongoing focus on using evidence 
to form OTJs and the moderation 
process, both as a whole school 
and in whanau. 
 
During the lockdown, all students 
were communicated with on a 
daily basis, differentiated reading 
tasks were set for all students and 
particularly our target students. 
 

best efforts, this student 
did not engage fully in the 
online learning 
programme and progress 
was not shown. This 
students requires daily 
one on one support. 

 
 
 

There are students in this group 
who have learning differences 
such as ADHD and dyscalculia. 
 
Some of the  students are ESOL 
or past ESOL students and 
struggle with English as their 
second language. 
 
Strategies being used to 
accelerate learning: 
Regular and ongoing analysis of 
data is a focus for all staff and is a 
senior leadership goal - 
assessment and moderation 
alongside curriculum planning has 
been a focus. 
 
There is more use of  engaging 
reading material and new 
resources that help with student 
focus and engagement. Literacy 
boxes are updated and available 
with up to date Literacy materials 
in each classroom. 
 
Literacy leaders have spent time 
and money updating new and 
exciting resources to support 
balanced reading programs. 
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Tātaritanga raraunga 

Planning for next year:  

All data from EOY 2021 will be analysed and reported on to form a school wide picture of achievement, it will be used to identify the 2022 target 
group. 
 
Moderation will be an ongoing focus for teachers and the SLT so that students will know what success looks like at level 4 and will know how to 
cater and extend students already working at level 5. 
Classroom teachers need to be able to identify their target student, including Maori and Pasifika students and discuss their learning and progress 
 
Continue developing teacher practice to use all the reading assessment tools such as PROBE, ARB’s etc. as a formative assessment tools to plan 
for student’s next learning steps. 
 
Continue to encourage and facilitate teacher’s observations of good practice within the school in order to lift all teachers practice and pedagogy in 
the delivery of balanced reading lessons and programmes. 
 
Continue to purchase quality, engaging and appropriate leveled resources to support reading at all levels and for teachers to be aware of what 
resources are available and how to use them 
 
Support lead teachers in working with their teams to plan for a deliver a balanced and varied reading programme, including specific teaching of 
strategies and critical thinking 
 
Classroom teachers need continued ownership of the target students and be able to talk to their progress and needs 
 
Support Lead Teachers in their ability to lead discussions around data and what it means for teaching and students learning 
 
Ensure that we have quality reading programmes, that are differentiated and develop critical literacy skills across the curriculum 
 
To continue to embed formative assessment, so that students are aware of what they are learning, why they are learning it, how will they know if 
they have been successful and what their next steps will be 
 
Continued PLD with Murray Gadd to help teachers make clear links between Reading and Writing.   
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Analysis of Variance Reporting  

 
School Name:  Howick Intermediate School School Number:  1318 

 
Strategic Aim: 

 

 

All students at Howick Intermediate School are able to access the New Zealand Curriculum as evidenced by progress 
and achievement in relation to the New Zealand Curriculum 

Annual Aim:  

 

 

To increase the number of students at or above the expected levels of the New Zealand Curriculum 

Target:  

 

 

To accelerate the learning and achievement of 70 (57.3%)* Year 8 males who were nearly meeting and working 
towards expectation in Writing (of which 4 students are Pasifika and 4 students  are NZ Maori) at the end of Year 7 
2020 (122 males), so that 80% of Year 8 males are meeting and/or exceeding expectations at the end of 2021. 
 

Baseline Data:  

 

Analysis of the 2020 data showed that 57.3% (70) of the Year 7 males (2021 Year 8 cohort) were nearly meeting and 
working towards expectations in Writing.  This group includes 4% (4) of the 9 Year 8 NZ Maori male students and 3 % (4) 
of the 13 Year 8 Pasifika male students. 
*This appears to be a large percentage of students. As of 2021 we have changed the levels of achievement for meeting 
expectations at the end of the Year 7 from working at level 3 to working at early level 4. Hence, of these 52 males 27 (22%)  were 
moderated as working at level 3 and hence were meeting expectations in the 2020 moderation process. We expect this number to 
be smaller in the 2022 data. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

 
Target Students: 
Making expected progress (EP) 
means advancing by 1 curriculum 
level during the year.   

Making accelerated progress (AP) 
means advancing 2+ curriculum 
levels during the year.   

It is desirable for target students to 
accelerate their progress if they 
are to ‘catch up’ with other 
students.   

Teachers identify target students 
for writing, those students who are 
working just below the expected 
level 4 of the NZ curriculum for 
Year 8. 
 
Throughout the year teachers 
identify reasons why students are 
not making progress/barriers and 
identify strategies that will 
accelerate progress or what other 
teachers were having success with 
 
The staff use the Student learning 

 
School Target Goal 
To accelerate the learning and 
achievement of 70 (57.3%)* Year 8 males 
who were nearly meeting and working 
towards expectation in Writing (of which 
4 students are Pasifika and 4 students  
are NZ Maori) at the end of Year 7 2020 
(122 males), so that 80% of Year 8 males 
are meeting and/or exceeding 
expectations at the end of 2021. 
 
By the End of Year 8 (n=64) 

Did not make EP - 7.8% (n=5/64) 

Made expected progress - 34.3% 
(n=22/64) 

Made accelerated progress - 57.8% 
(n=37/64) 

Furthermore, of the 37 target students 
who made accelerated progress, 32 
(86.5%) are now achieving ‘at’ or ‘above’ 
national expectations for Year 8 writing. 

 

 

 
This target goal was not met, but 
significant progress was noted by these 
students.  
 
6 of our target students have left HIS 
and now we are tracking 64 target 
students. 
 

● 1 of the 64 (1.5%) target 
students are working at early 
Level 3 and below 

● 12 of the 64 (18.8%) target 
students are working at Level 
3 

● 19 of the 64 (29.6%)  target 
students are working at early 
Level 4  

● 31 of the 64 (48.5%) target 
students are working at Level 
4 

● 1 of the 64 (1.5%) target 
students is working at Level 5 

● 32 of the 64 (50%) are now 
meeting or exceeding 
expectations as they are 
working at early or at level 4 
of the curriculum. 

 
The proportion of target students 
(Year 8 boys who were under-
achieving in 2020) who have 

Using the Learning Progressions 
Framework alongside our moderation 
process 
 
Running workshops to address 
diverse needs 
  
Organising a programme to account 
for different needs  

Ensuring teachers are aware of where 
students have come from in terms of 
writing and how to address basic 
needs in writing 

Encourage students to share and 
celebrate more widely  

Modelling in a more targeted way  

Using more diverse approaches to 
motivation eg picture books  

Providing greater topic choice to 
enhance engagement   

Co constructing success criteria with 
students  

Being a writer in the classroom  
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progressions tool and Effective 
Literacy Practice to implement 
effect programmes and identify 
and provide targeted PD that 
upskills teachers’ practice to close 
the learning gap/accelerate 
learning. 

Teachers work alongside 
Murray Gadd for PD in an 
effective and engaging writing 
programme. 
 
Target students to be included as a 
standing item on agendas for 
whanau meetings. Professional 
learning discussions centered 
around what is making a difference 
to students’ progress.  LTs to 
feedback to Literacy leader/AP/DP 
 
Literacy curriculum leader and 
within school literacy leaders  
monitored planning to identify 
links between planning for target 
students, progress and next steps 
for these students. Also provides 

This means that 7.8% (n=5/64) of our 
Year 8 target students did not make 
expected progress during the year.   

This means that 34.3% (n=22/64) of our 
Year 8 target students made expected 
progress during the year.   

This means that  57.8% (n=37/64) of our 
Year 8 target students made 
accelerated progress during the year. 

made accelerated progress is very 
good. Not only have 57.8% (n=37) of 
these boys made accelerated 
progress but a high majority of them 
(n=32) are now achieving ‘at’ or 
‘above’ national achievement 
expectations for Year 8 writing). 
 
Despite the school’s best efforts,  4 of 
these target students did not engage 
fully with the online learning process.  
These students were showing 
progress, however lockdown impeded 
these gains as they require more one 
to one support to show progress. 
Therefore teachers did not receive 
enough evidence to formulate an OTJ 
that showed progress. 
 
Barriers to learning that have been 
identified as limiting progress: 

COVID - 19 and an extended 
lockdown affected the progress for 
some of these students who 
benefit from direct instruction and 
collaborative teaching. 
 

Questioning in a  way that leads to 
deeper thinking about writing   

Ensuring that the student voice is to 
the fore. 
 
Use of “ student learning 
progressions to inform students of 
their goals and next steps in writing 
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feedback on observations 
alongside Murray Gadd. 
 
Teachers have tracked the 
achievement of Maori and Pasifika 
students as a subset of the target 
group. 

Links to Reading and Writing PLD 
writing  from Murray Gadd around 
‘what level 4 looks like?’evidence 
to form OTJs and moderation 
discussions have been carried out 
during lockdown.  

Ongoing focus on using evidence to 
form OTJs and the moderation 
process, both as a whole school 
and in whanau. 
 
During the lockdown, all students 
were communicated with on a 
daily basis, differentiated reading 
tasks were set for all students and 
particularly our target students.   
 

COVID - Due to the interruptions 
and lack of engagement in some 
of these students, teachers 
struggled to have enough 
evidence to make an end of year 
OTJ for these students. 
 
There are students in this group 
who have learning differences 
such as ADHD and dyscalculia. 
 
Some of the  students are ESOL 
or past ESOL students and 
struggle with English as their 
second language. 
 
 
Strategies being used to accelerate 
learning: 
 
Students are being given more 
opportunities to write through 
teachers planning for ‘quick writes’ 
 
Students are being given more 
opportunity to select their writing 
purpose, and thus are more engaged 
with the topic 
 
Regular and ongoing analysis of data 
is a focus for all staff and is a senior 

30



  

Ministry of Education | Tātaritanga raraunga 

Tātaritanga raraunga 

leadership goal - assessment and 
moderation alongside curriculum 
planning has been a focus. 
 
Teachers are more aware of level 4 
expectations and are planning to 
meet these and assessing according 
to these 
 
Writing indicators are being used 
more consistently for assessment 
 
Continued support by Murray Gadd 
and resources to build teacher and 
student capability in Writing 

Planning for next year:  

 
Continuing writing PLD with Murray Gadd will help teachers understand what effective writers do and how to motivate and engage students.  
 
To be very clear about what expectation for each cohort actually looks like for writing and to share these expectations with students as appropriate, maybe as 
annotated examples of expected outputs and/or as lists of writing skills and strategies required. 
 
Ensuring teachers continue to implement workshops within their Writing programme focusing on the needs of their learners. 
Teachers need to recognise that merely ‘doing more of the same’ will not accelerate under-achieving students, especially students who have a history of under-
achievement. 
 
Decreasing the proportion of all students in the ‘well below’ achievement band to at least the 2020 proportion of 5%. This would mean a decrease of 5.2% from 
the 2021 proportion of 10.2%. 
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Increasing the overall achievement of both Year 7 and 8 students by at least 5%, hence returning to the 2020 target of 80% of all students achieving ‘at’ or 
‘above’ national achievement expectations. 
 
 
Decreasing the proportion of all students in the ‘well below’ achievement band to at least the 2020 proportion of 5%. This would mean a decrease of 5.2% from 
the 2021 proportion of 10.2%. 

Increasing the proportion of target students who make accelerated progress between the beginning and end of 2022. Target students will probably be Year 8s 
who achieved ‘below’ national expectations in 2021 as Year 7s. In 2021, 57.8% of target students commendably made accelerated progress; the school should 
aim to lift this proportion to at least 70% by the end of 2022. 
 
Ongoing and continued development for teachers in forming evidence based OTJ’s and having greater moderation discussions, including challenging 
conversations across the school 
 
Support lead teachers in working with their teams to plan for a deliver a balanced and varied Writing programme 
 
Support Lead Teachers in their ability to lead discussions around data and what it means for teaching and students learning 
 
To continue to embed formative assessment, so that students are aware of what they are learning, why they are learning it, how will they know if they have 
been successful and what their next steps will be 
 
 
Students are being given more opportunity to write every day across the curriculum, to select their writing purpose, and thus are more engaged with the topic 
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Analysis of Variance Reporting  

 

School Name:  Howick Intermediate School School Number:  1318 
 
Strategic Aim: 

 

 

All students at Howick Intermediate School are able to access the New Zealand Curriculum as evidenced by progress 
and achievement in relation to the National Standards. 

Annual Aim:  

 

 

To increase the number of students working at or above the expected levels of the New Zealand Curriculum in 
mathematics 

Target:  

 

 

 To accelerate the learning and achievement of 54 (44%)* Year 8 males who were nearly meeting and working 
towards expectation in Mathematics (of which 7 students are Pasifika and 3 students  are NZ Maori) at the end of 
Year 7 2020 (122 males), so that 80% of Year 8 males are meeting and/or exceeding expectations at the end of 2021. 
 

Baseline Data:  

 

 

 

Analysis of the 2020 data showed that 44% (54) of the Year 7 males (2021 Year 8 cohort) were nearly meeting and 
working towards expectations in Mathematics. This group includes 5% (3) of the 9 Year 8 NZ Maori male students and 
13 % (7) of the 13 Year 8 Pasifika male students. 
 
*This appears to be a large percentage of students. As of 2021 we have changed the levels of achievement for meeting 
expectations at the end of the Year 7 from working at level 3 to working at early level 4. Hence, of these 52 males 27 (22%)  were 
moderated as working at level 3 and hence were meeting expectations in the 2020 moderation process. We expect this number to 
be smaller in the 2022 data. 
 

 
 

Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 
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Used end of 2020 data to identify 
the students sitting just below 
where we would expect them to 
be and put them into a priority 
target group.
These students were placed on a 
register at the beginning of the 
year after staff looked through 
data to identify students.
Students were closely monitored 
throughout the year and the 
teachers regularly analysed the 
data to ensure progress and 
achievement and that adaptation 
to programmes was being made.
Barriers were identified and ad-
dressed with discussions 
happening at leadership
meetings and at team level. 
Student needs, were responded 
to, using a variety of strategies.
During the middle of the year, data 
was analysed again and strategies 
implemented to
accelerate progress.
Within the classroom, 2021 was 
a year where the PLD from the 
past three years was embedded 
into the programme. Teachers 
implemented a questioning 
culture in maths programmes 
which encouraged and 
addressed identified barriers of 
students not being able to

articulate their thinking.  

End of Year summary:
A reminder that as of 2021 we 
have altered the Expected levels 
at Howick Intermediate School. 
Progress is no longer analysed 
by three sub- levels (B,P,A) but 
rather by two sub- levels - early 
and at. Due to this change we 
had a large number of students 
that we were tracking as many 
students did not make the 
expected level of learning under 
the new levels. We have 
therefore been tracking 54 (50 
EOY) Year 8 male students.  

Progress:
Analysis:

● 4 of our target students 
have left the school

● 25 of the 50 (50%) 
students are now meeting
and / or exceeding 
expectations

● 48 (96%) of the students 
have made progress
since EOY 2020

● 1 of the 50 (2%) are
exceeding expectations. 

● 24 of the 50 (48%) are
now meeting expectations 
as they are working at 
level 4 of the curriculum.

● 2 of the 50 (4%) have not 

Any analysis must happen in the 
context of COVID - 19. This 
cohort of students spent at least 
3 terms, if you include 2020 in 
lockdown. This would have 
affected the progress of some 
students, especially those who 
found it difficult to engage in the 
distance learning process.

This cohort of students included 
all males working at level 3 and 
below at the end of year 2020, 
some of these students would 
have been at level 2 of the 
curriculum. It would be expected 
that they would only make a one 
level gain so would still be 
working towards expectation at 
the end of the 2021 year.

This was a large target group
with a vast range of diverse 
needs. While not all students 
made the desired accelerated 
gains, all but 2 made some 
improvement since the beginning 
of the year.

2 of the 50 (4%) have not shifted 
a level since EOY 2020. 
However, they have all stayed 
within the same level of learning 
that they were assessed at the 
end of 2020. 

the extended lockdown. Despite 

1 of these 2 students has had a 
high level of absenteeism due to 
COVID and there has been 
ongoing discussion around target 
students.  As part of the school’s
strategic planning process, our 
mathematics support programme 
will be modified in 2022.
Additional support will be 
provided in the whanau using 
additional resourcing. Target 
students will be closely 
monitored through rigorous data 
analysis.
Year 8 target students will be 
identified through end of year 
data and attempts will be made
to give target students a 20 
minute additional boost in small 
group teaching within the 
whanau.

The learning support co-ordinator 
and the mathematics curriculum 
lead teacher will  be  involved in 
developing this programme.

 The 2022 mathematics support 
programme will be closely
monitored over the year using 
data, student and teacher voice. 
The success of this programme 
should be reflected in the data.

 Continue to use effective 
formative assessment and
assessment tools, eg. Gloss.

 
Moderation will be an ongoing 
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Planning for next year:  

Consistency across classrooms is to be a focus and accessibility to evidence. 
 
School staff who release homeroom teachers should be well informed and trusted to deliver quality lessons from robust planning. The weekly 
planning needs to be transferable. Clear communication and alignment needs to happen. 
 
Learner Agency will continue to be a focus next year. Students need to understand and use the learning progressions and their next steps. 
Staff and students will be actively Identifying what progress looks like at Howick Intermediate School. This will be a focus for our Within 
School leader leading Learner Agency across the school. 
 
Continue to focus on Teacher Practice and how this is changing. This should be measurable through observations and learning 
conversations. 
Active reflection. 

Further support could be provided to the teachers by engaging in collaborative planning - whilst teachers share their planning, it is difficult for 
a teacher to pick up a task and know exactly what the thinking is behind the task.  By collaboratively engaging and solving tasks together the 
teachers gain a deeper understanding of how to use the task and to consider questions they may while students are working on the 
tasks.Teachers need to continue to develop their questioning skills, so that the students are doing thinking and to further support students in 
productive struggle. Revist the use of Talk Moves also to avoid IRE type questioning. 

When planning lessons using the "Curriculum Elaborations" on NZMaths is a good resource to use to ensure units of work are planned at 
Level 4 with extension tasks at Level 5.   

Select tasks which support a conceptual understanding.  Resources to do this include Mindset Mathematics as on NZMaths, under "Units of 
Work" as these provide lesson sequences which include investigations and exploration. 
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Howick Intermediate Financial Statement 2021 
 
 
 

 
Principal’s Comments 
 
 
Kiwisport Funding 
 
The total funding received was $6512.14. This was used to provide increased 
opportunities for students to participate in South Eastern Zone tournaments and 
other local sporting competitions and purchase needed sports equipment. The 
funding was also used to supplement costs associated with participation at the 
AIMS Games tournament and to provide students with a range of coaching 
opportunities.  Although eventually the AIMs Games were cancelled just before 
they were due to start, the costs were still incurred. 
 
 
 
 
 
Sara Pickering 
PRINCIPAL
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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF HOWICK INTERMEDIATE SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2021 

 
 
The Auditor-General is the auditor of Howick Intermediate School (the School). The Auditor-General 
has appointed me, Blair Stanley, using the staff and resources of BDO Auckland, to carry out the audit 
of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 21, that comprise the statement 
of financial position as at 31 December 2021, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that 
date, and the notes to the financial statements that include accounting policies and other explanatory 
information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2021; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to entities that 
qualify as tier 2. 

 
Our audit was completed on 26 May 2022. This is the date at which our opinion is expressed.
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and we 
explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under 
those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  

37



 

 

  

 BDO Auckland 

 
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise 
from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report 
that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, whether 
due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are required 
to draw attention in our auditor’s report to the related disclosures in the financial statements 
or, if such disclosures are inadequate, to modify our opinion. Our conclusions are based on the 
audit evidence obtained up to the date of our auditor’s report. However, future events or 
conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 
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• We assess the risk of material misstatement arising from the school payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material 
errors arising from the system that, in our judgement, would likely influence readers’ overall 
understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the 
audit and significant audit findings, including any significant deficiencies in internal control that we 
identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Analysis of 
Variance and Kiwisport Report but does not include the financial statements, and our auditor’s report 
thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
Blair Stanley 
BDO Auckland 
Auckland, New Zealand 
On behalf of the Auditor-General 
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